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CHAPTER I 
INTRODUCTION 
Statement of Problem.— This study is concerned with giving an 
interpretative and evaluative analysis of the literature dealing with the 
philosophy, techniques, and approaches employed by Booker T. Washington 
as he grew in stature from the obscurity of an average school teacher to 
the eminence of an international thinker and educator. 
Introductory Statement.— The writer, a student and graduate of 
Tuskegee Institute, has through the years developed an interest in the 
work of Booker T. Washington. 
Since education seems to be moving in the direction in which Booker 
T. Washington pioneered, an interpretation and an evaluation at this 
stage seem plausible. 
Purpose of Study.— The purpose of the study is to analyze and de¬ 
fine the philosophy, techniques, and approaches of Booker T. Washington^ 
to interpret or explain that philosophy, those techniques, and those 
approachesj and to evaluate or appraise that philosophy, those techniques, 
and those approaches in the light of present trends. 
Scope of Study.— The study includes considerations of the philosophy, 
techniques, and approaches of Booker T. Washington as revealed in books, 
school records, press releases, letters, and addresses based upon his 
life * s work. 
Source of Data.— The data for this study have been gathered through 
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an examination, analysis, and interpretation of books, records, and 
periodicals based upon the life and work of Booker T. Washington. 
Method of Study.— This study has been carried out by using the 
historical method generally; however, the specific techniques of 
analysis, intepretation, and evaluation have been employed throughout 
its development to give color and meaning to the story. 
Method of Procedure.— The data for this study were gathered 
according to an outline of extensive and intensive readings, for which 
annotated bibliographical cards were made. These bibliographical cards 
were prepared and indexed according to the outline of the thesis. The 
writing-up of the data consisted in giving coherence, unity, and con¬ 
tinuity to the data revealed by the cards. 
Previous Studies.— The writer admits his inability to find any 
publication of the nature of this thesis. However, there have been many 
publications based upon the life and work of Booker T. Washington. There¬ 
fore, the writer would like to mention a few. 
Possibly the most authentic publication about Booker T. Washington 
up to 1918, was the book titled Booker T. Washington, Builder of a 
Civilization. The book was written by Emmett J. Scott and Lyman Beecher 
Stowe. Scott had served as confidential secretary to Booker T. Washing¬ 
ton for eighteen years. Stowe was a writer of renown and the grandson 
of Harriet Beecher Stowe. Booker T. Washington had selected these two 
men to write the book and the task was really begun before his death. 
There is emphasis, then upon the fact that the men selected to do the 
job were well qualified. 
An account follows: 
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This is not a biography in the ordinary sense. The exhaus¬ 
tive "Life and Letters of Booker T. Washington" remains still to 
be compiled. In this most modest work we have simply sought to 
present and interpret the chief phases of the life of this man 
who rose from a slave boy to be the leader of ten millions of 
people and to take his place for all time among America's great 
men. In fact, we have not touched upon his childhood, early 
training, and education, because we felt that the story of those 
early struggles and privations had been ultimately well told in 
his own words in "Up from Slavery." This autobiography, however, 
published as it was fifteen years before his death, brings the 
story of his life only to the threshold of his greatest achieve¬ 
ments. In this book we seek to give the full fruition of his 
life's work.... 
We take no small satisfaction in the fact that we were 
personally selected by Booker Washington himself for this task. 
He considered us qualified to produce what he wanted; namely, 
a record of his struggles and achievements at once accurate 
and readable, put in permanent form for the information of the 
public. He believed that such a record could best be furnished 
by his confidential associate, working in collaboration with a 
trained and experienced writer, sympathetically interested in 
the welfare of the Negro race. This, then, is what we have tried 
to do and the way we have tried to do it.^ 
Dr. Anson Phelps Stokes, Canon of Washington Cathedral, wrote in 
1936 a small volume titled "A Brief Biography of Booker T. Washington," 
which has some value. An account follows: 
The purpose of this volume is to supply in brief form a 
sketch of the life and work of Booker T. Washington based on 
authentic sources. Studies I made in connection with preparing 
the historical address at the Fiftieth Anniversary of Tuskegee, 
published under the title "Tuskegee Institute—The First Fifty 
Years," and the writing of a sketch of his life for the "Dic¬ 
tionary of American Biography," led me to ever-increasing 
appreciation of the significance of his work and teachings for 
the Nation.... 
It seems strange that no definitive biography of Booker 
Washington has ever been published, in spite of the useful volume 
written shortly after his death by his Secretary, Mr. Emmett J. 
1 
Emmett J. Scott and Lyman Beecher Stowe, Booker T. Washington, 
Builder of a Civilization (Garden City, 1918), pp. 7-8. 
4 
Scott, and Mr. Lyman Beecher Stowe. It was too early then, and 
it is perhaps still too early for an adequate appraisal. A 
scholarly and adequate "life11 still represents an important 
gap in the history not only of the American Negro but of educa¬ 
tion and race relations in the United States.1 
The most recent book written about Booker T. Washington was published 
in 19i+8, having been written by Basil J. Matthews. The author attempted 
to write a biography and an appraisal of Booker T. Washington, based on 
the original sources and interviews of people who knew Booker T. Washing¬ 
ton. An account of Matthews' appraisal followsî 
Washington's practical intuitive mind did not deal in abstract 
analysis of forces. As a wise creative reformer, he did not merely 
denounce evil from without j he deliberately set himself to develop 
in the new generation of loyalty to new values. Essentially the 
distinction between an average mediocre teacher and a great educa¬ 
tor lies just there. The pedestrian pedagogue sees books, class- 
periods, essays, and examinations as an aparatus shaped for 
graduating students equipped for success in earning a living in a 
competitive world: the creative teacher, captured by the love of 
excellences deliberately shapes the use of the same tools to 
inspire persons with the quality of life that makes a better 
society. This is essentially what Booker Washington set out to 
do, and in face of as formidable a resistence by active hostility 
on the one hand and of sluggish torpor on the other, as ever con¬ 
fronted any educator.2 
There are a few things on which all biographers of Booker T. Washington 
have agreed. They have all agreed that the life and work of Booker T. 
Washington should be set down in permanent form for the benefit of the 
present and the future generations. They have all agreed that there 
was really something about which to write with respect to Booker T. 
Washington. They have all agreed that Booker T. Washington was one of 
, "^Anson Phelps Stokee, A Brief Biography of Booker Washington 
(Hampton, 193o), pp, 5-6.   
p 
Basil J. Matthews, Booker T. Washington, Educator and Interracial 
Interpreter (Cambridge, 1948), pp. 334-35» 
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the greatest men, from the standpoint of service, that the world has 
ever known. 
Value of Study.— The value of the study lies in the fruitfulness 
of the interpretation and evaluation of the philosophy, techniques, and 
approaches of Booker T. Washington in the light of present trends and 
conditions 
CHAPTER II 
PRESENTATION OF DATA 
A. Background 
Introductory Statement.— The purpose of this section is to present 
a discussion of the economic, social, political, and intellectual factors 
which served as a basis for the philosophy, techniques, and approaches 
of Booker T. Washington. 
It is a fact that Booker T. Washington did not formulate a philoso¬ 
phy, and devise techniques and approaches with any degree of suddenness. 
On the contrary, these results stemmed from many years of conscientious 
observations, thinking, and continuous work at evolving an adequate and 
effective educational program for Negroes in the South. 
Economic Factors.— After Booker T. Washington had spent a few 
years in teaching in West Virginia, he decided to attend Wayland Seminary 
of Washington, D. C. During the year which he spent there, he saw many 
features which had lasting effects upon him.-*- 
In the first place, Booker T. Washington observed that the city of 
Washington was literally crowded with colored people, many of whom had 
migrated from the South. In many instances their peculiar reason for 
going to Washington was that they could live a life of ease there. In 
other words, they were looking for conditions under which they would not 
"^Booker T. Washington, Up From Slavery (New York, 1901), pp. 88-89» 
6 
7 
have to work, especially with their hands. 
Those people seem to have gotten from slavery the idea that work 
was dishonorable. In slavery they had been forced to work mainly for 
the master. Consequently, they were unwilling to work in freedom for their 
own benefit. 
To some of those colored people, the idea of work was not so bad pro¬ 
vided that government jobs could be obtained. Some colored men had been 
successful in being elected to the House of Representatives and one, B. 
K. Bruce, had been elected as a United States Senator from the State of 
Mississippi. So the effect of these apparent successes weighed heavily 
upon the minds of many colored people. There were scores of them who 
were simply hanging around and hoping that they would be lucky enough 
to get government jobs. The fact should be emphasized that while they 
were waiting, they were refraining from doing other jobs which they 
probably were able to do. 
There were young men who were making not more than four dollars per 
week who would spend at least two dollars on Sunday afternoon for a 
buggy ride up and down Pennsylvania Avenue. There were others who had 
government jobs which paid them seventy-five or a hundred dollars per 
month. Most of these men were in constant financial strain. Booker T. 
Washington knew that there was something wrong somewhere. 
Booker T. Washington observed that there were girls whose mothers 
were earning their living by laundrying. Those girls were sent to 
school for several years, but after completing their courses in school 
they refused to do the type of work which their mothers were doing. At 
the same time, their education had increased their wants. No provision 
8 
was made for the supplying of those wants and, consequently, most of 
those girls went to the bad. Thus Booker T. Washington knew that there 
was something radically wrong with the existing system of education of 
Negroes in the United States. 
Booker T. Washington did not argue that book learning should be elimi¬ 
nated. On the contrary, he argued that the same courses in books should 
have been taught but in addition to those courses, those girls should 
have been taught the best methods in laundrying and kindred occupations.^ 
Thus industrial education should be a correlational rather than a corn- 
pens at ional process. 
Even though Booker T. Washington had made a careful study of the 
conditions around Washington, D. C., he did not know what the real con¬ 
ditions were around Tuskegee. So one of his first tasks to be performed 
after reaching Tuskegee was that of actually finding out what were the 
real conditions and the needs of the people. 
Booker T. Washington employed the peculiar technique of visiting the 
people unannounced in order to get the picture exactly as it was. These 
are some of the conditions which were found to exists (1) As a rule, 
the whole family slept in one room. Sometimes, relatives and others 
who visited the family slept in that same room. (2) In most cases 
there was no provision in the house for bathing even the face and hands. 
Usually, some place was provided outside the house for washing the 
face and hands. (3) The common diet of the people was fat pork and 
corn bread. On some occasions, he found the diet of corn bread and black 
^Booker T. Washington, Up From Slavery (New York, 1901), pp. 88-89» 
9 
eye peas, the peas having been cooked with plain water. (U) The meal 
of which the bread was made and the fat pork were bought from the store 
in town at a high price. (5) The main object of those people seemed to 
be the planting of cotton with the corresponding neglect of planting 
foodstuff .■*" 
Booker T. Washington observed that wherever the Negro owned his home 
and its little homestead, the family was born again. There were better 
housing facilities and a better variety of food from the subsistence 
crops and from hogs wnich increased their physical stamina and moral self- 
respect. Booker T. Washington was sure that if the first emanicpation 
had been needed to free the Negro in the eyes of the law, a second emanci¬ 
pation was needed to make him free economically. No presidential declara¬ 
tion could free the Negro from physical want. Therefore, Booker T. 
Washington urged the Negro farmers to buy their homes and the land 
around them. 
Social Factors.— Booker T. Washington felt that in order to be 
successful in any kind of undertaking, one must grow to the point where 
he completely forgets himself. One should lose himself in a cause and 
should think in terms of humanity rather than any type of selfish aims.^ 
Booker T. Washington did not merely state that idea in words, but he 
actually lost himself in a great cause. 
- 
Booker T. Washington, Up From Slavery (New York, 1901), pp. 112-13. 
2 
Basil J. Jatthews, Booker T. Washington; Educator and Interracial 
Interpreter (Cambridge, 19^8), p. 16?. 
3 
Booker T. Washington, op. cit., p. 181. 
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Merle Curti states: 
Hard and exemplary janitor service, a part of the self-help 
that prevailed at Hampton, enable him to earn his way. He had 
never before known what it was to sleep in a bed, to eat regular 
meals with a knife and fork, and to take the most elementary care 
of his body. These things he learned, and, realizing their im¬ 
portance to the progress of the race, idealized.1 
Booker T. Washington felt that it was not enough that he should 
know these things, but that they should be passed on to others. In 
accordance, these tilings were stressed with the students at Tuskegee 
Institute. 
Booker T. Washington was a great statesman because he seems to have 
understood the meaning of his age.^ He did not stop with an understand¬ 
ing of the meaning of the age, but he lost himself in the cause of 
bringing about a solution to his nation's problems. The Civil War had 
established the authority of the National Government, but it had not 
united the North and the South by a common spirit and a common purpose. 
The Civil War had freed the slave, but it had not established new rela¬ 
tions of respect and friendliness between the races. The Civil War had 
abolished the old system of forced labor, but it had not established a 
system of free labor. The Civil War had stricken the shackles from the 
limbs of the slave, but it had not stricken the shackles from his mind. 
Booker T. Washington devoted his life to this task with singleness of 
purpose, clearness of vision, and patience of endeavor. 
Booker T. Washington found it necessary to deal with white as well 
as colored. It must be remembered that the obstacles of Booker T. 
"hilerle E. Curti, The Social Ideas of American Educators (New York, 
1935), p. 290. 
2 




Washington were numerous. However, he had learned the lesson from 
General Armstrong and had resolved that he would permit no man, no matter 
what his color might be, to narrow and degrade his soul by making him hate 
anyone.^- 
Political Factors.— Feelings of bitterness had existed between the 
white people of the South and the colored people of the South on the one 
hand, and between the white people of the South and the white people of 
the North on the other hand. This situation had existed since the Civil 
War and it had been aggravated by the’ Carpet-bag mile. It was especially 
true that the colored people of the North and the South considered the 
Southern whites as being natural enemies of the Negroes. 
At the time that Booker T. Washington went to Tuskegee, the colored 
people were taking considerable interest in politics. But with the 
methods which they followed, they seemed to be doing more harm than good. 
The colored people would continue to watch the white people vote until 
they were sure that they knew just how the white people were voting. 
Then the colored people would vote the other way and they thought that 
O 
they were right.& 
Booker T. Washington felt that the wrong approach was being employed. 
He felt that if the colored people voted, they should vote for the best 
interests of both races. He felt, further, that the same principle should 
hold for the whites. Too, there was the feeling on the part of Booker T. 
Wasliington that less emphasis should be placed upon political rights and 
^Booker T. Washington, Up from Slavery (New York, 1901), p. l6£. 
^Ibid. pp. 100-01. 
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that more emphasis should be placed upon economic achievement. Booker 
T. Washington adioitted that he voted whenever he wanted to vote and that 
he never experienced any difficulty in that respect. But he did not 
follow the practice of voting against the white people merely because 
they were white. 
Intellectual Factors.— In those tours which Booker T. Washington 
made soon after reaching Tuskegee, he also discovered intellectual 
deficiencies among the colored people of that vicinity."'' 
He often found sewing machines which those people had bought or 
were buying on the installment plan, at a cost of as much as sixty dol¬ 
lars. He found showy clocks for which twelve or fourteen dollars had 
been paid. In one case, the inhabitants of the cabin were in possession 
of an organ for which they had paid sixty dollars. There were pathos 
in the fact that no one could sew on the machines, there was nobody to 
play the organs, and the showy clocks did not keep time. On one occasion, 
Booker T. Washington went into one of those cabins for dinner and to his 
dismay he found that there was only one fork on the table for the use of 
five people. In an opposite corner, there was a sixty dollar organ. 
Booker T. Washington knew that something definitely needed to be 
done. He felt very strongly that to imitate New England education as it 
then existed would not be the proper thing to do. He felt that those 
people whom he had seen on his tours needed something in addition to 
ordinary book learning. He was more convinced than ever before that the 
type of training which had been given at Hampton was the proper approach? 
■''Booker T. Washington, Up from Slavery (New York, 1901), pp. 112-13. 
2Ibid. p. 118. 
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A statement by Booker T. Washington follows: 
I found young men who could wrestle successfully with the 
toughest problems in "compound interest and banking" or "foreign 
exchange", but who had never thought of trying to figure out why 
their fathers lost money on every bale of cotton raised, and why 
they were continually mortgaging their crops and falling deeper 
into debt. I talked with girls who could locate on the map 
accurately the Alps and the Andes, but who had no idea of the 
proper position of the knives and forks on the dinner table. I 
found those who remembered that bananas were grown in certain South 
Central American countries, but to whom it had never occurred that 
they might be a nourishing and appetizing food for their breakfast 
tables.1 
These observations helped Booker T. Washington to crystalize the 
conviction that those people needed a type of education which would help 
them in their everyday lives. He felt that the emphasis should be shifted 
from the abstract and superficial to the concrete and tangible things. 
B. Interpretation and Evaluation 
Introductory Statement.— The writer believes that a philosophy or 
a way of life or a guiding light was essential, but that alone was not 
enough. He believes that action was necessary, but that mere action was 
not sufficient. Just as necessary and crucial was the application of the 
proper techniques and approaches in order that the desired results might 
be achieved. 
The writer contends that Booker T. Washington is not regarded as a 
unique character merely because he had a philosophy, for, indeed, many 
have had philosophies. Further, the writer contends that Booker T. 
Washington is not regarded as a unique character merely because he acted, 
for thousands have acted. Booker T. Washington is regarded as one of 
^"Booker T. Washington, Working with the Hands (New York, 190li), 
pp. 13-lii. 
the world's greatest men of all time because he not only had a philoso¬ 
phy, but because he employed the proper techniques and approaches in 
putting that philosophy into effect. 
In this section it will be the task of the writer to discuss the 
philosophy, techniques, and approaches of Booker T. Washington and to 
interpret and evaluate that philosophy, those techniques, and those 
approaches in light of past and present trends. 
The Search for Curriculum Content.— Booker T. Washington reached 
Tuskegee in June, 1881. The first month was spent in finding accommo¬ 
dations for the school and in travelling through Alabama. He realized 
that it was necessary for him to find out what the actual needs of the 
people were before he could administer unto those needs. The problem was, 
how could the actual conditions of the people be ascertained? Knowing 
that if the tours were announced in advance, the people would endeavor 
to make special preparations and hence a distorted picture of the con¬ 
ditions would be given, Booker T. Washington decided to employ the special 
technique of making his visits unannounced.^ In this way, he was able to 
observe their real lives and not their artificial lives. 
Student Selection.— Another important reason for making these tours 
was to get the school advertised among the class of people whom Booker 
T. Washington wanted to attend it. One might get the impression that 
discrimination was about to be practiced merely for discrimination's sake. 
However, that is far from being the case. Booker T. Washington realized, 
^Booker T. Washington, Up from Slavery (New York, 1901), pp. 112-13. 
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first of all, that if the doors were opened immediately to all who 
might come, he would not be able to handle the situation with such 
limited facilities. In such a case, the long-range purpose would be 
defeated. The long-range purpose, which was one of the basic aspects 
of the philosophy of Booker T. Washington, was to give aid to the people, 
but to give it in such a way that the results might be the most far- 
reaching. 
But it was necessary that a considerable amount of tact, should be 
used. Booker T. Washington employed the technique and approach of soli¬ 
citing and encouraging those who had a start already and those who were 
especially gifted. So one basic aspect of the whole philosophy of Booker 
T. Washington became that of training a few and of sending them out for 
the purpose of training others. A large net-work would be formed. At 
the same time, as the work at Tuskegee would continue to grow, the net¬ 
work would become larger and larger. 
Co-operative Construction of Plant.— Most of the work of getting the 
new location of the school ready for housing and instructional purposes 
was done by the students in the afternoon after the school-day proper was 
over. The fact might be mentioned that the students were by no means en¬ 
thusiastic about doing his work at first. In fact, they seemed to be 
dominated by the idea that they were there for the sole purpose of getting 
book learning and that they were not there to do any manual work whatso¬ 
ever. They were not able to see any connection between clearing land and 
and education.^- More unfortunately, they seemed to feel that any kind of 
"''Booker T. Washington, Up from Slavery (New York, 1901), pp. 130-31. 
16 
manual labor was degrading. Especially was this idea dominant among 
those students who had been out teaching; they felt that getting their 
hands soiled would not be in keeping with their dignity. Booker T. 
Washington relieved them of their embarrassment as well as set the example 
of the dignity of labor by joining them in the afternoon with his axe and 
by doing as much work as any of them. This technique and approach had 
the effect of increasing their enthusiasm for such work. At the same 
time, they were aided in their breaking away from the tradition passed 
on from slavery to the effect that work in general was dishonorable. The 
fact might be pointed out that many of the parents of those students 
were of the. same mind as the students in their belief in the dishonor 
associated with manual labor. Booker T. Washington was interested in 
getting the proper information to all members of the group. It seems, 
then, that an important approach to the problem was to train those stu¬ 
dents thoroughly with the hope that in a large number of cases, that 
information would be passed on to the parents. 
Community Relationships.— Not only is it true that Booker T. Washing¬ 
ton was willing to work with the students, but it is also true that he 
was Trilling to work with the people of the community of both races. A 
part of the philosophy of Booker T. Washington was that the school should 
be considered as a part of the community and that the school should be 
made to serve the community. He accomplished this result by asking the 
people to make contributions toward the buying of the land. It was found 
that white as well as colored people were willing to contribute. It was 
this particular approach of cooperative behavior of the two races by 
Booker T. Washington that was responsible for the interest which white 
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and colored people began manifesting toward Tuskegee Institute.Further, 
emphasis was placed upon the fact that, even though the school needed 
friends in Boston and other Northern cities, friends around Tuskegee were 
needed and appreciated. 
As has already been pointed out, the colored people, through the years, 
had considered the white people to be the natural enemies of the colored 
people. It is significant to note that most of the colored leaders had 
made very little effort to cultivate the friendship of the white people. 
Booker T. Washington was aware of the fact that previous techniques and 
approaches had failed regarding the achievement of a friendly spirit be¬ 
tween the races. Consequently, other techniques and approaches must be 
found with some chance for success. Booker T. Washington's approach to 
that problem was based upon good intentions and sagacity as he performed 
many acts of kindess and cooperation. 
Introduction of Industries to Tuskegee.— As important as friend¬ 
ship and cooperation were, Booker T. Washington realized that something 
else was necessary. And as he stated, industries were started but they 
were started in a natural and logical order. They were started by reason 
of need. Fanning was the first because something to eat was necessary.^ 
There was the underlying philosophy of getting some return from the land 
and the labor of students while at the same time giving these students 
training in agriculture. 
In the same manner, there was the necessity for introducing other 
"'"Booker T. Washington, Up from Slavery (New York, 1901), pp. 136-37. 
2 
Ibid, p. 138. 
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industries at Tuskegee Institute. Bricks were needed at the school 
when there was no money available with which to buy them. Booker T. 
Washington made efforts to establish a brick yard at Tuskegee Institute 
as a part of the industrial system. After several trials and failures, 
he finally succeeded in the effort. 
The establishment of the brick yard led to several important outcomes. 
In the first place, bricks were furnished for the construction of much 
needed buildings at the school. In the second place, the community was 
supplied with bricks. In the third place, the cash derived from the sale 
of bricks could be used to aid in other phases of the school work. In the 
fourth place, people who were not interested in the school before were 
brought into contact with the school by virtue of the fact that they went 
there to buy bricks. The fact should be emphasized here that those 
people who bought bricks from Tuskegee Institute, did so because the 
bricks were good and because they needed the bricks.^- This goes to show 
that Tuskegee Institute was actually supplying the needs of the community, 
regardless of the color of the skin. 
A part of the basic philosophy of Booker T. Washington may be seen in 
the following: 
My experience is that there is something in human nature which 
always makes an individual recognize and reward merit, no matter 
under what color of the skin merit is found. I have found, too, 
that it is the visible, the tangible, that goes a long ways in 
softening prejudices. The actual sight of a first-class house 
that a Negro has built is ten times more potent than pages of 
discussion about a house that he ought to build, or perhaps could 
build. 
The individual who can do something that the world wants done 
1 
Booker T. Washington, Up from Slavery (New York, 1901), p. 1$3» 
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will, in the end, make his way regardless of race. One man may 
go into a community prepared to supply the people there with an 
analysis of Greek sentences. The community may not be at that 
time prepared for, or feel the need of Greek analysis, but it may 
feel its need of bricks and houses and wagons. If the man can 
supply the need for those, then, it will lead eventually to a 
demand for the first product, and with the demand will come the 
ability to appreciate it and to profit by it.l 
The writer believes as Booker T. Washington believed, that industri¬ 
ousness and the ability to serve and to supply distinctively and satis¬ 
factorily the needs of a community will go a long way in softening racial 
prejudices. This seems to be an excellent approach to the solution of 
the race problem. 
Booker T. Washington is not guilty of having preached one doctrine 
while practicing another. He taught by example as well as by precept. 
He actually supplied the community with bricks, houses, and wagons. The 
basic aspect of his philosophy) here is that the real needs should be 
supplied first, and the supplying of the real needs may lead to other 
needs and wants. 
Not only is it true that Booker T. ’Washington employed fruitful 
techniques in supplying the needs of the community, but it is also true 
that he employed special and effective techniques, and approaches in sup¬ 
plying the needs of the school. One day in 1889, he paid a visit to the 
shop operated by Lewis Adams in the town of Tuskegee.^ He watched the 
young men as they worked in the trades of shoemaking, tinsmithing, and 
blacksmithing. He turned and asked Mr. Adams to consider carrying those 
^Booker T. Washington, Up from Slavery (New York, 1901), p. 155* 
2 
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trades to the Institute and making them a part of the industrial system. • 
Mr. Adams agreed and as a result, new trades were added to the Tuskegee 
Institute curriculum. 
It may be said that Booker T. Washington employed the technique and 
approach of supplying the needs of the school from whatever source help 
could be found. It is interesting to note that he did not wait until 
people could be trained at Hampton to set up those departments and to 
teach the trades. Lewis Adams was not a college graduate. He was not 
even a high school graduate, but he was able to do the job and to help 
to give Tuskegee Institute a start in the area of industrial education. 
Of course, later on, people with diplomas were secured to give instructions 
in trades as well as in the academic areas. 
What Educational Program for Negroes?— Even though it has been stated 
that Booker T. Washington received cooperation from white and colored 
around Tuskegee, one should not get the impression that everything was 
easy and simple for him and that there was no lack of cooperation. That 
would be far from being the truth. One serious problem which he had to 
face was based upon the fact that students resented the idea of industrial 
education. They were concerned with book learning and that alone. They 
did not relish the idea of working with their hands. The parents to a 
large extent entertained the same ideas. Some of them even wrote letters 
demanding that their children be taught nothing but books and that they 
not be required to work. 
On the other hand, many of the whites questioned the wisdom of at¬ 
tempting any kind of educational program for colored people.^- They 
^Booker T. Washington, Up from Slavery (New York, 1901), pp. 119-20. 
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feared that trouble might be brought about between the races. Some 
felt that in proportion as the Negro received an education, in the same 
proportion would his value decrease as an economic factor, that is, as 
a source of cheap labor, to the state. Some whites felt that the Negroes 
would either leave the farms or refuse to work, if accorded the benefits 
of systematic education. They had, further, mental pictures of Negroes 
imitating well-dressed white people and trying to live by their wits. 
Booker T. Washington^ Philosophy of Education.— The foregoing con¬ 
ditions posed serious problems for Booker T. Washington with respect to 
the colored people, on the one hand, and with respect to the white people 
of the South, on the other hand. In other words, Washington faced the 
demand for book learning by one group and the insistence on no learning at 
all by the other group. The problem boiled down to the task of finding 
an approach which might lead to the satisfaction of the two groups with 
diametrically opposite philosophies: academic education versus no educa¬ 
tion. Booker T. Washington^ compromise was industrial education. But 
according to his interpretation of industrial education, it included the 
concept of academic training as well. 
Curti presents an enlightening account thusly: 
To provide the means for building and maintaining the school, and 
to break down this prejudice, Washington was virtually compelled 
to fuse practical and intellectual training, thus anticipating the 
project method which Dewey popularized many years later. If there 
were to be buildings, students must construct them. If there were 
to be food, they must produce it, for few could pay for its pur¬ 
chase. If it was to be prepared, they must cook it. So students 
were taught arithmetic by figuring the cost of constructing and 
painting a building, by measuring an acre of land, by estimating 
the cost of producing and preparing a pound of pork. When the 
school, to meet its own and the communities needs, developed the 
industry of brick-making, an opportunity was provided for studying 
the history of the practical arts. And all these matters formed the 
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the basis of instruction in English composition. 
Booker T. Washington employed the approach of having the knowledge 
gained in one course to aid in the gaining of knowledge in another course: 
the approach which is basic to the theories of correlation and integra¬ 
tion of learning materials. 
Scott presents this comprehensive and evaluative interpretation of 
Booker T. Washington's philosophy and techniques in these words:. 
From the very beginning, his educational program was more 
or less revolutionary when contrasted with the traditional scholas¬ 
ticism of the time, for he placed his emphasis upon and paid more 
attention to forming character than to the precocious aptitudes 
of his pupils. This was, for that period, education of a new kind, 
and a radical departure from the academic formalism of the usual 
schoolroom. 
He was a constructive force for good. Best of all, he always 
had a program. The public believed in him, in his sincerity, and 
in the practicability of his plans and programs. 
He indulged in no labored processes of rationalization in the 
working out of his educational philosophy. Intuitively he felt 
the needs and necessities of the race, and devoted himself with 
his powers of mind and heart to making effective a program of 
race advancement. As a result he contributed more fundamental 
principles to the present day pragmatic philosophy of education 
than any other single individual, or school of thought.2 
Booker T. Washington employed the approach of breaking away from 
tradition when he felt that it was necessary for him to do so for the 
good of the people, even though great courage had to be exercised. An 
important technique was employed when he arranged to operate on definite 
plans for race advancement. Another Washingtonian approach to the 
very great problem of race advancement was that he refrained from making 
excuses. Instead, he inaugurated remedial programs for ameliorating 
\îerle E. Curti, 
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the socio-economic status of the Negro, and put them into action. As 
a pragmatist, Booker T. Washington believed in the application of methods 
which were designed to get results. To him, getting results was the im¬ 
portant thing. 
Booker T. Washington believed in the practical rather than the super¬ 
ficial. When President McKinley and the members of the Cabinet visited 
Tuskegee Institute in 1898, the students and teachers were required to 
spend several days in making preparations for the guests. That meant that 
the ordinary academic program was interrupted. There were some complaints 
on the parts of students and teachers. However, Booker T. Washington's 
attitude was to the effect that nothing had been lost and that they had 
gotten the best type of education during the interruption. He explained 
that they could not depend upon such interruptions for all times with 
respect to the systematic training of the mind, but so far as real educa¬ 
tion was concerned, the development of the mind, the heart, and the body, 
no student would lose by such an interruption. He agreed that book 
learning was important, but he pointed out the fact that book learning 
was not all. The problem was to be approached by the mixing of book 
learning -with the other phases of education. 
The Crucial Hour of Test.— With respect to the idea of manual labor, 
the fact might be mentioned that a very crucial moment was experienced 
one day by Booker T. ’Washington. An account follows: 
One day Booker was passing the home of Mrs. Varner, from whom 
the ex-slave plantation had been bought, but who did not know him 
from sight. She called out to him to cut some wood for her. Pulling 
^Booker T. Washington, Character Building (New York, 1902), pp. 95-96. 
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off his coat and grasping an axe, he swiftly split a pile of wood 
and carried it into the kitchen. "That was Professor Washington," 
said the startled colored maid to her mistress. Mrs. Varner in 
distress called at his office and apologized. "That is all right 
Madam, " replied the smiling young principal. "I like work, and 
enjoy doing favors for my friends." Mrs. Varner, captivated by 
his attitude, influenced many rich Southern whites to give large 
sums to Tuskegee.^ 
There is no doubt that this was a very crucial moment for Booker T. 
Washington and Tuskegee. But in all probability the best approach was 
employed that might have been employed at that time and under those cir¬ 
cumstances. In fact, this amounted to a test case. The future of 
Tuskegee Institute, to a large extent, might have depended upon the out¬ 
come of that particular act. The fact must be borne in mind that the 
white people of the section already had the impression that all colored 
people were lazy and that they did not want to work. Booker T. Washington 
was trying hard to prove to the white people that colored people would 
work. He was trying to prove to the white and the colored people that 
there was dignity in labor, even common labor. At the same time, he was 
trying to prove to the colored people that they should become more in¬ 
dustrious. In this case, as in other cases, Booker T. Washington employed 
the technique of following his own philosophy. Even though he was the 
principal of Tuskegee Institute, if he could cause a great and worthwhile 
program to be carried out, then the splitting of a little wood tinder the 
circumstances mentioned should not be regarded as a bad technique or 
approach. 
Dramatizing the Educational Program.— Even though Booker T. Washington 
1 
Basil J. Matthews, Booker T. Washington: Educator and Interracial 
Interpreter (Cambridge, 19U8), pp. 7U-75>. 
did not believe in the superficial, he nevertheless believed in putting 
on a good showing for visitors. But those showings were limited to the 
actual things which were being done at Tuskegee Institute. The ideas 
was to show briefly at some central place some of the actual doings in 
various industries of the school. 
The following account dramatizes the techniques 
On a raised platform the students dramatized the subjects which 
they learned. A young man in overalls leaped on to the platform, 
pulled the string of a steam whistle, and started a stationary 
engine; a young carpenter ran in to finish work on a model house, 
erected there, while a mason completed a brick wall; a student- 
farmer led on a cow and milked her, while a muscular blacksmith 
shoed a horse. Meanwhile on the same platform, girls were busy 
at laundry and ironing by the best methods; a young dressmaker 
tried a new garment on a girl student; and boys, sitting cross- 
legged, tailored suits. All around were piled the best pumpkins, 
potatoes, maise, cotton, and other products of the Institute farm.^- 
With such practical demonstrations, Booker T. Washington was not 
trying to prove that colored people should always accept menial roles. 
However, he was trying to show that whatever was done should have some 
practical value. And too, he was endeavoring to show that those jobs 
should be done by use of the best methods. This involves an important 
phase of the philosophy of Booker T. Washington. It was this type of 
approach that caused the visitors to Tuskegee Institute to become en¬ 
thusiastic about, and interested in, the whole program of the school. 
To determine accurately how many people were converted to the type of 
program that Booker T. Washington advocated and worked toward and how 
many thousands of dollars such demonstrations elicited, would be impossible. 
But, suffice it to say, that there were many converts and that many 
Basil J. Matthews, Booker T. Washington, 
Interpreter (Cambridge, Ï9I18)," p. 121. 
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thousands of dollars came to Tuskegee Institute as a result. So far as 
the writer has been able to learn, Booker T. Washington was the first 
American educator to employ such techniques. The important fact is that 
those techniques worked and brought forth full fruitage in the develop¬ 
ment of a mammoth and outstanding school for Negroes in the deep South. 
Misdirection of Negro Ambition.— One basic cause for failaure on 
the parts of many colored people in the days of Booker T. ’Washington was 
their belief that they should begin at the top and not at the bottom. 
This fact has been demonstrated in many ways. There were those who 
wanted to be government officials without having had any training for 
the particular work. There were those who wanted to be big business men 
without the training or experience or the necessary capital. There were 
those who wanted to be big preachers with the title of "Doctor" conferred 
upon them without their having had any training in the field. There were 
those who established small schools, calling them colleges, universities, 
and other high sounding names, when in reality, the schools were hardly 
good grammar schools.^- Booker T. Washington's philosophy was that this 
type of thing should not be done. He advised his students to state and 
face the facts as the facts existed. In this same connection he advised 
that the day of small beginnings should not be despised.^ One should 
begin at the bottom and work up to the top. 
Outside Contacts.— The philosophy behind the idea of small beginnings 
was demonstrated by Booker T. Washington in many ways. Even though the 
Booker T. Washington, Character Building (New York, 1902), p. 63. 
^Ibid, pp. 289-290. 
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white and colored people around Tuskegee were willing to make contribu¬ 
tions to the school to the extent of their abilities, it was soon found 
that outside help was necessary. Techniques and approaches needed to be 
devised which would lead to the solution of this particular problem. 
An illustrative account follows: 
After we had secured all the help that we could in Tuskegee, 
Hiss Davidson decided to go North for the purpose of securing 
additional funds. For weeks she visited individuals and spoke 
in churches and before Sunday schools and other organizations. 
She found this work quite trying, and often embarrassing. The 
school was not known, but she was not long in winning her way 
into the confidence of the best people in the North. 
This account emphasizes the fact that there were small beginnings 
for Booker T. Washington and Tuskegee Institute with respect to financial 
donations from the North. He did not lose hope, even though there were 
disappointments. Another technique should be mentioned in this connection. 
That technique came in the use of Miss Davidson for the task of making the 
first Northern contacts. The fact is that Booker T. Washington had had 
very little experience in dealing with the white people of the North. 
Miss Davidson, the first teacher to be added at Tuskegee Institute, and 
who later became the second wife of Booker T. Washington, had had some 
experience in dealing with the people of the North. 
Another illustrative account follows: 
I was anxious, however, that the way might also be opened for me 
to speak directly to a representative Southern white audience. A 
partial opportunity of this kind, one that seemed to me might serve 
as an entering wedge, presented itself in 1893, when the interna¬ 
tional meeting of Christian Workers was held in Atlanta, Ga. When 
this invitation came to me, I had engagements in Boston that seemed 
to make it impossiole for me to speak in Atlanta. Still, after 
Booker T. Washington, Up from Slavery (New York, 1901), p. liil. 
28 
looking over my list of dates and places carefully, I found that 
I could take a train from Boston that- would get me into Atlanta 
about thirty minutes before my address was to be delivered, and 
that I could remain in that city about sixty minutes before 
taking another train to Boston. My invitation to speak in Atlanta 
stipulated that I was to confine my address to five minutes 
There is little doubt that most men would have rejected that invi¬ 
tation under the same conditions. But Booker T. Washington accepted it, 
employing the approach of accepting the invitation and fulfilling the 
engagement, even with all of the inherent disadvantages; for such an 
approach was designed to lead to something greater. Truly, that approach 
did lead to something greater, for just two years, later he was invited 
to speak at the Cotton States Exposition to be held in Atlanta in 1895» 
Nor did Booker T. Washington regard the invitation to speak at the 
Cotton States Exposition as the ultimate for which he sought. He was 
aware of the fact that there were opportunities for achieving fleeting 
success, but he was concerned with the achievement of lasting success. 
He was not willing to say or to do anything which might eventually lead 
to a downfall or even to a decrease in popularity. The fact might be 
mentioned that no indication was given as to what the nature of his talk 
should be. He employed the approach of not saying those things which he 
did not feel to be right. 
Attending the Cotton States Exposition in Atlanta, Georgia, were white 
people of the South, colored people of the South, and white people of the 
North. Booker T. Washington faced the problem of saying something which 
might be applied to each group without offending either group. This feat 
1 
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was accomplished by the employment of the special technique of directing 
particular statements to particular groups. Consequently, no group be¬ 
came insulted. 
Socio-Economic Theories.— As has already been indicated, Booker T. 
Washington found himself in an intricate situation. The principal dis¬ 
cussions of the day were those concerning social equality, segregation, 
and the race problem. He employed a special technique when he shifted 
the emphasis from social equality to something much more important 'when he 
stated: "In all things that are purely social we can be as separate as 
the fingers, yet one as the hand in all things essential to mutual pro¬ 
grès s."-'- 
Actually, Booker T. Washington was inclined to shun the so-called 
race subjects. He felt that such discussions under those circumstances 
would do very little good. At the same time, however, he was virtually 
compelled to say something upon the subject. The technique and approach 
came in his saying the right thing at the right time. 
The basic philosophy of Booker T. Washington regarding the so-called 
race subjects is given in the following: 
The wisest among our race understand that the agitation of 
questions of social equality is the extremest folly, and that 
progress in the enjoyment of all the privileges that will come 
to us must be the result of severe and constant struggle rather 
than of artificial forcing. No race that has anything to con¬ 
tribute to the markets of the world is long in any way ostracized. 
It is inqportant and right that all privileges of the law be ours, 
but it is vastly more important that we be prepared for the exer¬ 
cises of the privileges. The opportunity to earn a dollar in a 
factory just now is worth infinitely more than the opportunity to 
spend a dollar in an opera-house.2 
^"Booker T. 'Washington, Up from Slavery (Mew York, 1901), pp. 221-22. 
2Ibid. pp. 223—21+. 
30 
To Booker T. Washington must be given the credit for employing an 
approach which was designed to cement the friendship between the races. 
This was unusual. One aspect of the argument was that the problem was 
more of an economic nature than of a social nature. 
Diplomacy in the North.— It is common knowledge that Booker T. 
VJashington became famous as an orator. In fact, his first outstanding 
address was delivered before the National Education Association in Madi¬ 
son, Wisconsin, in 1881*. Some of the white people from Tuskegee attended 
the meeting and they were aware of the fact that Booker T. Washington was 
scheduled to speak. However, he did not know that those people were 
there until after the meeting was over. Nevertheless, he employed the 
technique and approach of saying something good about the South instead 
of abusing it. He had been expected to lash out against the South in the 
most abusive terms. There is little doubt that, given the same opportuni¬ 
ty, the average colored leader would have berated the South for all of its 
shortcomings.^ As a result of the fine way in which Booker T. Washington 
conducted himself in connection with that address, he received invitations 
to speak in many of the large cities of the South. 
Fund Raising.— Most of the addresses in the North were made for the 
direct purpose of getting funds with which to support the school.^ Some 
of the tecliniques and approaches in conjunction with the philosophy will 
be considered with respect to the soliciting of funds for the purpose of 
carrying on the work at Tuskegee Institute. 
^Booker T. Washington, Up from Slavery (Hew York, 1901), p. 200. 
2Ibid. p. 206. 
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It was the philosophy of Booker T. Washington that outright begging 
should not be done. He stated that his experience had convinced him 
that the persistent asking for money outrightly from the rich, as a rule, 
did not secure help. He felt that those who had sense enough to make 
money had sense enough to know how to give it away.l He felt that the 
mere making known of the facts regarding Tuskegee Institute and especially 
the work of the graduates, was more effective than outright begging. 
One of the techniques employed by Booker T. Washington with respect 
to the collecting of funds for Tuskegee Institute came in his telling 
the Northern audiences about the graduates and their work. In some cases, 
the graduates were actually presented on the same platform to tell the 
audience what they were doing in the field of education. This technique 
achieved a two-fold result. In the first place, donations were made to 
Tuskegee Institute. In the second place, donations were made to those 
graduates for the purpose of carrying on the work of their particular 
schools. In this connection, also, those graduates had the opportunity 
for making contacts which gained for them supporters for years to come. 
A part of Booker T. Washington's philosophy was that strict business 
methods should go a long way in securing the interest of rich people.^ 
This principle was applied to small as well as large things. He felt that 
money raised for a particular purpose should not be diverted to another. 
Booker T. Masnington believed that a good showing should be made, 
especially when a definite job was to be done as a result of a particular 
^Booker T. Washington, Up from Slavery (Hew York, 1901), p. 183. 
^Ibid. p. 192. 
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donation. An indication of this policy follows: 
It has always been my policy to make visitors to Tuskegee 
feel that they are seeing more than they expected to see. When 
a person has contributed, say ^20,000for the erection of a 
building, I have tried to provide a larger building, a better 
building, than the donor expected to see. This I have found can 
be brought about only by keeping one's eyes constantly on all 
the small details.-*- 
Mass Education Techniques.— As has already been pointed out, Booker 
T. Washington was interested in the education of the masses. The problem 
continued to be that of finding techniques and approaches which would 
aid in the achievement of that goal. In this connection, he organized 
a Negro Conference which met once each year at Tuskegee Institute. 
For those meetings eight or nine hundred men and women of the race 
would gather, to learn what the actual industrial, mental, and moral 
conditions of the people were, and to form plan for the improvement. 
From this central group grew many state and local conferences which did 
the same kind of work. 2 This particular approach was employed in 
addition to the many others for the purpose of educating the masses of 
colored people* 
Booker T. Washington employed every conceivable technique or approach 
for getting the program of educating the masses to work. The "Good Will 
Tours" and the "Jesup'Agricultural Wagon were examples.^ The idea was that 
a group of trained persons with certain equipment would tour sections 
of the country for the purpose of actually showing tire people the best 
methods of doing certain jobs in connection with the farms. The fact 
■'"Booker T. Washington, My Larger Education (New York, 1911), pp. 1I7-1*8. 
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might be mentioned that these were public service features. 
Trustee Board Reorganization.— Booker T. Washington employed an 
interesting technique when he carried through a reorganization of the 
Trustee Board of Tuskegee Institute. While sustaining, for the time 
being, the legal Alabama State Board of the three Tuskegee men — 
Lewis Adams, George Campbell, and M. B. Swanson — he put the actual 
management into the hands of an independent governing body of nine trus¬ 
tees, of whom five were represenatives from the South and four from the 
North. He thus linked the growing Institute with a national instead of a 
regional background.Booker T. Washington employed a special technique 
and approach when he had included on the Board of Trustees outstanding 
Northerners. The fact must be mentioned, too, that extreme tact was used 
when he allowed a majority of Southerners to be members of the Board. In 
making these selections, Booker T. Washington was wise in getting men with 
special abilities in certain fields or lines of endeavor. Inasmuch as the 
three original men were to remain on the Board, and inasmuch as the 
majority were from the South, moral support could be expected to come from 
the South. Inasmuch as there were members from the North, financial sup¬ 
port could be expected to be given by the North. At any rate, he could 
be reasonably sure of having a majority of members of the Board who would 
act favorably toward the overall plans of the principal and for Tuskegee 
Institute. 
Resolution of Conflicting Approaches.— The writer has already men¬ 
tioned the fact that Booker T. Washington by no means had an easy time. 
- 
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There were difficulties on every hand. There were even conflicts. The 
principal point for consideration is the finding of techniques and 
approaches which would lead to the resolution of those conflicts. 
One such illustration follows: 
Dr, Lyman Abbot, the pastor of Plymouth Church, and also 
editor of the "Outlook” (then the Christian Union), asked me to 
write a letter for his paper giving my opinion of the exact 
condition, mental and moral, of the colored ministers of the 
South, as based upon my observations. I wrote the letter, giving 
the exact facts as I conceived them to be. The picture painted 
was a black one.... What I said reached every Negro minister 
in the countiy, I think, and the letters of condemnation which 
I received from them were not few.... Many of the colored papers, 
especially those that were the organs of religious bodies, joined 
in the general chorus of condemnation or demands for retraction. 
During the whole time of excitement, and through all the 
criticism, I did not utter a word of explanation or retraction. 
I knew that I was right, and that time and the second sober 
thought would vindicate me. It was not long before the bishops 
and the other church leaders began to make a careful investiga¬ 
tion of the conditions of the ministry, and they found out that 
I was right.^ 
There is absolutely no doubt about the status of the colored minis¬ 
try at that time. The status was indeed low. Generally, and most es¬ 
pecially in the country districts, the colored ministers were intellec¬ 
tually ignorant and to a large extent morally undisciplined. They were 
accustomed to the holding of services practically all day on Sundays 
with no real accomplishments. Instead of teaching their people how to 
live fuller lives, they were teaching that work was dishonorable. They 
were also teaching that Tuskegee Institute, for instance, was no good 
merely because it was not identified with any particular church denomina¬ 
tion. 
There is interest in the fact that after those church leaders made 
1 
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their investigations, the conditions under question began to get better. 
Booker T. Washington employed the technique of remaining silent when 
speaking might have done more harm than good. Sometimes it is necessary 
for a leader to accept abuse dispassionately in order that some good 
might be accomplished. 
Among the many conflicts experienced by Booker T. Washington, those 
experienced in connection with the "Talented Tenth" or the "Intellectuals" 
are outstanding. Booker T. Washington discussed them thusly: 
According to their way of looking at the matter, the Southern 
white man was the natural enemy of the Negro, and any attempt, no 
matter for what purpose, to gain his sympathy or support must be 
regarded as a kind of treason to the race.^ 
Agains 
In college they studied problems and solved them on paper. 
But these problems had already been solved by someone else, and 
' all that they had to do was to learn the answers. They had 
never faced any unsolved problems in college, and all that they had 
learned had not taught them the patience and persistence which 
alone solve real problems.2 
In most cases, Booker T. Washington ignored the so-called Intellectuals 
so far as actual face to face arguments were concerned. Nevertheless, 
he continued to hammer away at his objectives. He continued to solve, 
and to teach others how to solve, real problems. 
With respect to conflicts, Booker T. Washington warned against another 
type or class of colored people, as shown in the following account: 
There is another class of colored people who make a business 
of keeping the troubles, the wrongs, and the hardhips of the 
Negro race oefore the public. Having learned that they are able 
to make a living out of their troubles, they have grown into the 
Booker T. Washington, My Larger Education (New York, 1911), p. 113. 
^Ibid. p. 116. 
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the settled habit of advertising their wrongs — partly because 
they want sympathy and partly because it pays. Some of those 
people do not want the Negro to lose his grievances, because they 
do not want to lose their jobs.I 
Booker T. Washington's approach was the application of hard work and 
the focusing of attention upon something more important, something more 
tangible, something more serviceable than complaints and vitriolic propa¬ 
ganda against actual and fancied socio-economic wrongs. 
Other conflicts arose with respect to the colored ministers. In 
those days, the colored ministers frequently made efforts to engage 
Booker T. Washington in disputes and quarrels.^ He employed the techni¬ 
que of refusing to enter disputes with them, directly. . Their main con¬ 
tention seems to have been that the school which Booker T. Washington 
was attempting to establish was not Methodist, Baptist, Presbyterian, or 
Christian. In other words, it was non-denominational and therefore non¬ 
religious. He employed the approach of asking them to wait and see if 
education caused the students to be any less religious. 
Some of those ministers went so far as to tell their congregations 
from the pulpits that they should not patronize that school because it 
was not religious. In order to overcome such a handicap, Booker T. Wash¬ 
ington employed the technique of going among the people and discussing 
the situation with them. He also employed the technique and approach of 
visiting the churches and getting permission to make announcements. In 
these announcements he would tell the people about the real purposes of 
the school. In fact, his efforts proved to be so effective that the 
^Booker T. Washington, My Larger Education (New York, 1911)» p. 118. 
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people began rallying to his support and those ministers were not able 
to stop them. 
After Booker T. 'Washington had become so renowned as a result of the 
Atlanta speech in 1893, letters began to pour into Tuskegee Institute in 
which advice was given regarding the course that he should take.-*- Some 
felt that he should stick to his work at Tuskegee and that he should dis¬ 
regard all work in other directions. Some felt that he was making a 
mistake in confining his work to Tuskegee, to Negro education, or even 
to the Negro in the United States. Some went so far as to -urge that he 
extend the work being done at Tuskegee to Africal and the West Indies 
where the Negro population was heavy. There were some white as well as 
some colored people who thought that Booker T. Washington should branch 
out and discuss political questions, putting emphasis upon political 
activity for members of the race. Some felt that he should cut loose in 
the North and denounce the Southern people in a way to keep alive and to 
intensify the sectional differences which had sprung up as a result of 
slavery and the Civil War. Some objected to the methods by which Booker 
T. Washington defended the Negro. They felt that not enough was said 
about the Rights of man and the Declaration of Independence. 
When those people found out that Booker T. Washington did not change 
his policy as a result of the Atlanta speech, but stuck to his old line 
of argument, urging the importance of education of the hand, the head, and 
the heart, they were very much disappointed. He was putting emphasis 
Ï 
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upon education while others were putting emphasis upon political rights. 
They contended that Booker T. Washington was wrong. Ihis represents a 
portion of the basis for some of the conflicts that centred about him. 
He admitted that those criticisms and suggestions had some effect upon 
his mind. But after thinking the matter over, he decided to stick to 
the program as he had laid it down. In the face of all of this opposi¬ 
tion, a lot of courage must have been required to stick to those resolu¬ 
tions and convictions in the face of much persistent contumely from 
his peers in Negro leadership. 
Creation of the Psychologic Climate at Tuskegee.— It is interest¬ 
ing to note that Booker T. Washington employed a special and most effec¬ 
tive technique in getting his philosophy over to his students. Early 
in his career at Tuskegee Institute, Booker T. Washington inaugurated a 
system of chapel exercises in which heart-to-heart talks would be given 
by him to the teachers and students. In those talks, he gave them the 
benefit of his real experiences and his real feelings in important matters. 
One of the most successful approaches employed by him in this respect 
was his pointing out to the students of the time, the successes of former 
students and graduates. Inspiration, as well as information, was an im¬ 
portant outcome. An illustrative example follows: 
I want the boys to go out and do as Mr. N. E. Henry is doing; 
I want the girls to go out and do as Miss Anna Davis and Miss 
Lizzie Wright are doing. I want you to go out into the country 
districts and build up schools. I would not advise you to be 
too ambitious at first. Be willing to begin with a small salary 
and work your way up gradually.! 
The people to whom Booker T. Washington referred had actually gone 
^"Booker T. Washington, Character Building (New York, 1902), pp. 289-290. 
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into the country districts and had built up schools. They had exerted 
their influence over their students and had caused many of those students 
to bring out the best that was in them. More important, larger areas had 
been influenced, economically, socially, politically, and intellectually 
by those disciples of Booker T. Washington. This reference furnishes an 
example of the way in which the great net-work of awakened, mentally 
trained, morally disciplined, civally conscious, and productively indus¬ 
trious Negroes could operate. 
Washington continues: 
Then,too, I want you to go out in a spirit of liberality 
toward the white people with whom you come in contact. That is an 
important matter. When I say this I do not mean that you should go 
lowering your manhood or your dignity. Go in a manly way, in a 
straightforward and honorable way, and then you will show the white 
people that you are not of a belittling race, that the prejudice 
which so many people possess cannot come among you and those with 
whom you work. If you can extend a helping hand to a white person, 
feel just as happy in doing so as in helping a black person.^ 
Booker T. Washington realized, and he wanted his students to realize, 
that the colored person should be willing to do his full share, and that 
he should show his earnestness and his sincerity as well as his liberality. 
He wanted to emphasize the fact that manhood and dignity could be main¬ 
tained even though liberality was being- shown. 
It is significant that Booker T. Washington spent very little time 
discussing the "color line," mainly because he felt that more harm than 
good might be done. He knew, however, that those students would come into 
contact with that superficial barrier and he wanted them to become able 
to surmount such a barrier with poise, dignity, and honor. 
^Booker T, Washington, Character Building (New York, 1902), p. 290. 
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Booker T. Washington expressed his philosophy on "color” in this 
profound statements 
In the sight of God there is no color line, and we want to 
cultivate a spirit that will make us forget that there is such 
a line anywhere. We want to be larger and broader than the 
people who would oppress us on account of our color.1 
Booker T. Washington continued: 
No one ever loses anything by being a gentleman or a lady. No 
person ever lost anything by being broad. Remember that if we are 
kind and useful, if we are moral, if we go out and practice these 
traits, no matter what people say about us, they cannot pull us 
down. But, on the other hand, if we are without the spirit of 
usefulness, if we are without morality, without liberality, 
without economy and property, without all these qualities which go 
to make people and a nation great and strong, no matter what we 
may say about ourselves and what other people may say about us, 
we are losing ground, ^obody can give us those qualities merely 
by praising us and talking well about usj and when we possess 
them, nobody can take them from us by speaking ill of us.2 
Booker T. Washington urged his students to gain those basic qualities 
which were designed for the achievement of lasting success and stable 
status rather than the superficial qualities which would lead only to 
temporary or fleeting success of doubtful value. 
Spirit During Last Hours.— Finally, the writer wishes to consider 
the spirit and determination of Booker T. Washington during his last 
hours of life on earth. When he was told by the doctors at St. Luke's 
Hospital, where the New York Trustees of Tuskegee Institute had taken 
him after his final collapse, that he had only a few hours to live, he 
insisted upon starting for home at once.^ He insisted that he must go 
and be true to his oft-repeated assertion, “I was bom in the South, I 
have lived and labored in the South, and I expect to die and be buried in 
Booker T. Washington, Character Building (New York, 1902), p. 290-91 
2 
Emmett J.- Scott, Booker T. Washington, Builder of a Civilization 
(Garden City, 1918), p. 321. 
hi 
the South.” 
Epilogue.— That particular remark, even in his dying hours, had a 
tendency to touch the people of the South as possibly nothing else could 
have done. Booker T. Washington had shown all signs of sincerity and 
earnestness from the beginning of his career at Tuskegee Institute. He had 
continued these signs through the years, and in the hours of death the 
same signs were maintained. He is a wise man who can follow his own in¬ 
structions. Booker T. Washington followed his own instructions to the 
last. He had taught those who had come under his influence the value of 
sincerity, earnestness, and liberality. He was to be rewarded for his 
actual practice of those qualities, not materially, but in terms of the 
influence that he was to exert upon the world through the years. That 
final technique, made in Booker T. Yifashington's last hours, helped to crys- 
talize the gains which had been made with respect to the education of the 
head, the heart, and the hand, as well as with respect to the relation¬ 
ships existing between the races of the South. 
Evaluation of Philosophy, Techniques, and Approaches.— The preceding 
sections have set in bold relief the philosophy, techniques, and approaches 
of Booker T. Washington; therefore, the next problem in this thesis is 
to present an evaluation of the philosophy, techniques, and approaches of 
the Great Educator of Tuskegee Institute. 
There is a common saying to the effect that Tuskegee Institute is 
the lengthened shadow of Booker T. Washington. If one considers the 
problem merely on the basis of material gains, including the many buildings, 
the endowment, the land, and all of the facilities around Tuskegee Insti¬ 
tute, one gets the impression that Booker T. Washington must have employed 
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excellent philosophy, techniques, and approaches in order to d evelop 
such a wonderful physical plant. 
But the writer is not mainly concerned with the number of buildings 
owned by Tuskegee Institute. He is not mainly concerned with the exact 
number of dollars credited to the endowment fund of Tuskegee Institute. 
Nor is he mainly concerned with the exact number of acres of land which 
the school owns or the minute details regarding the facilities in the 
physical plant. These were and are phenomenal achievements in material 
advancement that merit the highest praise. 
But in evaluating the philosophy, techniques, and approaches employed 
by Booker T. Washington, the writer is mainly concerned with the total 
success or achievement which must have been based upon the proper execu¬ 
tion of philosophy, techniques, and approaches. The writer wishes to 
emphasize the fact that lasting successes and achievements are not 
measurable merely in terms of financial gains and material expansion, but 
also in terms of the spiritual and psychologic climate which energizes 
the social order. 
The writer is thinking in terms of the influence which Booker T. 
Washington exerted upon his students, upon the country, and upon the world 
economically, socially, politically, and intellectually. Consideration 
must be given to the extent to which he established himself in the hearts 
of men regardless of race, color, or creed. 
Bmmett J. Scott, who served as confidential secretary to Booker T. 
Washington for eighteen years, and Lyman Beecher Stowe, grandson of Harriet 
Beecher Stowe, collaborated on the book, "Booker T. Washington, Builder of 
a Civilization," which evaluates Booker T. Washington in these words: 
U3 
Booker T. Washington was a man who thought, lived, and 
acted on a very high plane. He was, in other words, an ideal¬ 
ist, but unlike too many idealists he was sternly practical. 
His mind worked with the rapidity of flashes of lightning, 
particularly when he was aroused. This led him at times to feel 
and show impatience in dealing with slower-minded people, par¬ 
ticularly his subordinates. He was often stirred to righteous 
indignation by injustice, but always kept his temper under con¬ 
trol. He had a lucid mind which reasoned from cause to effect 
with machinelike accuracy. H^s intuitions were amazingly keen 
and accurate. In other words, his subconscious reasoning powers 
were highly developed. Consequently his judgments of men and 
events were almost infallible.l 
Clement Richardson, head of the division of English at Tuskegee Insti¬ 
tute, speaking in effect for the Tuskegee teachers in an article pub¬ 
lished in the "Survey” of December i;, 1915, stated: 
During the service I chanced to stand near the end of the 
platform. Pretty soon I felt a rough brushing against my elbow. 
As I turned I saw a small white child, poorly clad, being 
thrust upon the end of the flower-laden platform. Then fol¬ 
lowed an old white man, collarless, wearing a dingy blue shirt 
and a coat somewhat tattered. After him came two strapping 
fellows, apparently his sons. All grouped tnemselves there and 
listened eagerly, freely spitting their tobacco juice on the 
platform steps and on the floor. 
How thankful would Dr. Washington have been for their 
presence. What a triumph! Ten years ago those men would not 
stop at the school. They cursed it, cursed the whole system 
and the man at the head of it. But quietly, persistently, he 
had gone on with that everlasting doctrine that service can 
win the meanest heart, that an institution had the right to 
survive in just so far as it dovetailed its life into the 
life of all the people. Beautiful to behold, to remember for- 
everj there was no race and no class in the Tuskegee chapel on 
Wednesday morning, November 17thj heart went out to heart that 
a common friend had gone.^ 
President Theodore Roosevelt wrote the Preface to the book written 
by Scott and Stowe, the most of which is reproduced here: 
Emmett J. Scott, Booker T. Washington. Builder of a Civilization 
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It is not hyperbole to say that Booker T. Washington was a 
great American. For twenty years before his death he had been the 
most useful, as well as the most distinguished, member of his race 
in the world, and one of the most useful, as well as one of the 
most distinguished, of American citizens of any race. 
Eminent though his services were to the people of his own 
color, the white men of our Republic were almost as much indebted 
to him, both directly and indirectly. They were indebted to him 
directly, because of the work he did on behalf of industrial educa¬ 
tion for the Negro, thus giving impetus to the work for the in¬ 
dustrial education of the white man, which is, at least, as 
necessary; and, moreover, every successful effort to turn the 
thoughts of the natural leaders of the Negro race into the fields 
of business endeavor, of agricultural effort, of every species of 
success in private life, is not only to their advantage, but to 
the advantage of the white man, as tending to remove the friction 
and trouble that inevitably come throughout the South at this 
time in any Negro district where the Negroes turn for their 
advancement primarily to political life. 
The indirect indebtedness of the white race to Booker T. 
Washington is due to the simple fact that here in America we are 
allin the end going up or down together; and therefore, in the 
long run, the man who makes a substantial contribution toward 
uplifting any part of the community has helped to uplift all of 
the community. Wherever in our land the Negro remains uneduca¬ 
ted, and liable to criminal suggestion, it is absolutely certain 
that the whites will themselves tend to tread the paths of barbarism; 
and wherever we find the colored people as a whole engaged in suc¬ 
cessful work to better themselves, and respecting both themselves 
and others, there we shall also find the tone of the white community 
high.... 
As nearly as any man I have ever met, Booker T. Washington 
lived up to Micah's verse, "l/Vhat more doth the Lord require of thee 
than to do Justice and love Mercy and walk humbly with thy God.'1 
He did’ justice to every man. He did justice to those to whom it 
was a hard thing to do justice. He showed mercy; and this meant 
that he showed mercy not only to the poor, and to those beneath 
him, but that he showed mercy by an understanding of the short¬ 
comings of those who failed to do him justice, and failed to do 
his race justice.... 
No man, White or Black, was more keenly alive than Booker T. 
Washington to the threat of the South, and to the whole country, 
and especially to the Black Man himself.... 
I profited very much by my association with Booker T. Washing¬ 
ton. I owed him much along many different lines. I valued 
greatly his friendship and respect; and when he died I mourned his 
loss as a patriot and an American.1 
This was the appraisal of Booker T. Washington given by President 
^Emmett J. Scott, Booker T. Washington, Builder of a Civilization 
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Theodore Roosevelt. And the fact should be emphasized that such an 
appraisal was given in the face of all the adverse criticism which had 
been leveled at President Roosevelt and Booker T. Washington. The basis 
for that adverse criticism was the fact that the two men had dined 
together in the White House. 
The two men were keenly interested in the same types of problems, 
and they got together rather frequently for the purpose of discussing 
those problems. But in view of the fact that the men were of different 
races, there is significance in the fact that President Roosevelt would 
allow nothing to shake his confidence in his friend Booker T. Washington. 
Special Honors.—- Booker T. Washington was the first American Negro 
to have conferred upon him an honorary degree from a great university.^ 
At Harvard in 1896 President Eliot conferred the Master of Arts degree 
upon Booker T. Washington, with these words: "Teacher, wise helper of 
his racej good servant of God and country." Dartmouth College conferred 
the Doctor of Philosophy degree upon him in 1901. 
In 1895, Just fourteen years after the founding of Tuskegee Institute, 
Booker T. Washington was selected to represent his race at the opening 
2 
of the Cotton States and International Exposition in Atlanta, Georgia. 
On that great occasion he was markedly honored to be the first Negro to 
make a keynote address before any representative body of white Southern 
men and women. He was an obscure but worthy young colored man who had 
commended himself to a few thinking persons by building up an excellent 
^Snmett J. Scott, Booker T. Washington, Builder of a Civilization 
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industrial school for his people. He ended his profound address of 
that momentous occasion amid scenes of almost hysterical enthusiasm and 
was thence-forth proclaimed as the leader of his race, the Moses of his 
people, and one of America’s great men. 
When a person thinks of Booker T. Washington, he also thinks of 
Tuskegee Institute. When a person thinks of Tuskegee Institute, he 
also thinks of Booker T. Washington. 
An example of the influence exerted by Tuskegee Institute is given 
in the following: 
And this work of Tuskegee beyond its own borders grew as 
constantly in volume and extent as the work within its borders, 
so that Tuskegee soon became the vital force — the yeast that 
was raising the level of life and well-being throughout, first, 
the town and neighborhood of Tuskegee, then the County of 
Macon, then the surrounding counties and the State of Alabamaj 
and finally, in conjunction with its mother, Hampton, and its 
children situated at strategic points throughout the South, 
the entire Negro people of the South, and indirectly the whole 
nation.^ 
Booker T. Washington and Tuskegee Institute have exerted a powerful 
influence upon the country in many ways. The influence which the two 
have exerted upon the educational thinking of America has been very 
pronounced, as Paul Monroe has characterized it: 
When the Department of Superintendence of the National 
Education Association met in Atlanta, Ga., in 190i|., many of the 
delegates, after adjournment, visited the Tuskegee Institute. 
Among these delegates was Prof. Paul Monroe of the Department 
of History and Principles of Education of the Teachers’ College 
of Columbia University. In recording his impressions of his visit, 
Prof. Monroe says: ”My interest in Tuskegee and a few other 
similar institutions is founded on the fact that here I find 
illustrated the two most marked tendencies which are being formu¬ 
lated in the most advanced educational thought, but a re being worked 
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(Garden City, 1918), p. 18. 
hi 
out slowly and with great difficulty. These tendencies are: 
first, the endeavor to draw the subject matter of education, 
or the "stuff" of the classroom work, directly from the life 
of the pupils; and second, to relate the outcome of education 
to life's activities, occupations, and duties of the pupil in 
such a way that the connection is made directly and immediately 
between schoolroom and the other activities of the person being 
educated. This is the ideal of Tuskegee, and to a much greater 
extent than in any other institution I know of, the practice; so 
that the institution is working along not only the lines of 
practical, endeavor, but of the most advanced educational thought. 
To such an extent is this true that Tuskegee and Hampton are of 
quite as great interest to the student of education on account 
of the illumination they are giving to educational theory as they 
are to those interested practically in the elevation of the Negro 
people and in the solution of a serious social problem.^ 
These impressions go to show that Booker T. Washington was getting 
done at Tuskegee Institute things which other educators were merely 
discussing or trying to do. They were having little success and 
progress was very slow. The writer is not trying to prove that Booker 
T. Washington was the only one or that he was the first one to think in 
terms of improved methods of educational instructions. The writer is 
attempting to show that Booker T. Washington had a plan and that the plan 
proved successful. 
There are possibly many reasons why some succeed and others do not. 
In the first place, one should believe in his own program. Too, one should 
have convictions and should stick to them unless there are real reasons 
for changing those convictions. In the field of education, as well as 
in other lines of endeavor, one who is to succeed must be willing to 
take the real initiative in action. Sometimes, a great deal of opposi¬ 
tion is incurred, but one needs the will power and determination to 
surmount that opposition. The fact is that progress in education is 
Emmett J. Scott, Booker T. Washington, Builder of a Civilization 
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naturally slow. Society does not willingly permit one to make much 
real progress too far ahead of the normal advances in social action. 
But Booker T. Washington possessed these qualities of deep and en¬ 
during convictions, tenacity of purpose, and initative in action men¬ 
tioned. There were outstanding educators, so far as degrees and 
popularity go, who were attempting to make the necessary adjustments to 
philosophies of education and the social order through speech and 
writing alone. 
The emphasis is not that speaking and writing about important subjects 
are useless or out of place, but rather the contention is that these 
factors by themselves may not get the job done. Booker T. Washington 
had a plan and he had deep convictions. More important, it is also true 
that he was willing to work hard and to show the world that the job 
could be done. There is a tremendous difference between "arm chair 
strategy41 and real and productive activity. 
It was after the meeting of the Department of Superintendence of 
the National Education Association held in Atlanta, Georgia, in 190U 
that delegate A. L. Rafter, the Assistant Superintendent of Boston 
schools, on a visit to Tuskegee said: "What Tuskegee is doing for you 
we are going to take on home to the North. You are doing what we are 
talking about.It is interesting to note that the educational experts 
of the dominant race looked to Booker T. Washington and Tuskegee for 
leadership instead of expecting him or his school to follow them. 
- 
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Visible Aspects of Progress Today.-- At this point attention will 
be given to the visible progress which has been made during recent years, 
in the directions in which Booker T. Washington pioneered. 
Urgent pleas were made by Booker T. Washington to the effect that 
colored people should cease to vote against the Southern white people 
merely because they were white. He urged that principles should be 
followed by white and colored rather than groundless prejudice, and that 
each person should vote for the best interests of all concerned. That 
was the approach which Booker T. Washington personally employed, and 
he admitted that he did not experience any difficulty even though he 
voted when he pleased. Many of the colored people have heeded that ad¬ 
vice during recent years, and as a result colored people are now voting 
in increasingly large numbers with little or no difficulty. 
Booker T. Washington urged the colored people to become skilled in 
certain trades and to be able to do their jobs as well as or better than 
others. He emphasized the fact that if they would become able to pro¬ 
duce, regardless of their color, they would not be long ostracized. 
Many colored people heeded that advice and as a result, the same wages 
are now being paid in an increasing number of areas to all people with 
equal skills who are doing the same work. 
There was a time, not too long ago, when Negroes had no chance to 
play Major League baseball. At present, there are at least seven regu¬ 
lar colored Major League players. 
This number includes Jackie Robinson, who was the first Negro to 
become a regular Major League player. This same Negro won the National 
League batting championship for 19h9, not because he was a member of any 
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particular race, but because he could hit the ball. This same player 
signed a contract for about thirty-five thousand dollars for the playing 
year of 1950. In this same connection, the fact might be mentioned that 
Jackie Robinson has played in games with his teammates against Southern 
teams, even in the city of Atlanta. This could not have been done even a 
few years ago. 
Far-sightedly, Booker T. Washington had predicted that the time would 
come when jobs would be given on the basis of merit and not on the basis 
of color. In the foregoing example, as in other examples, one may see 
working the economic, social, political, and intellectual factors in¬ 
herent in the philosophy of Booker T. Washington. 
According to an Associated Press dispatch, dated June 29, 1950, Dr. 
J. B. Martin, President and owner of the Chicago Negro American Giants, 
has signed two white boys to play with his team. This represents the 
first time for that type of action. Again, Booker T. Washington had 
urged liberality toward white people. This type of action will help those 
white boys and at the same time it will help the particular ball club, 
including the manager. It is an experiment in the process of economic 
integration arising out of the social conscience of the Negro, and not 
that of the white man as is the usual point-of-departure. 
With respect to the recent United States Supreme Court decisions 
regarding the admission of Negroes to certain universities, the writer is 
impressed not merely because Negroes may be admitted to those schools, but 
mainly because of the attitudes of the Justices. The fact might be 
pointed out that several of those Justices are Southerners, including the 
Chief Justice who is a Kentuckian. It is interesting to note, too, that 
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the announcement had already been made to the effect that Negroes would 
be admitted to all state supported colleges in the State of Kentucky. 
This point is significant in that the compulsion was not solely legal but 
was in a large measure the upsurge of the awakening social conscience of 
Southern white Americans. 
Prophetically, Booker T. Washington had pioneered in these directions. 
He had urged that colored people be given the same opportunities as others, 
but that no special favors should be given the colored people merely be¬ 
cause they were colored. 
Again, Booker T. Washington especially pioneered in the area of in¬ 
dustrial education. In the outset the idea was fought by large segments 
of the colored population, North and South. The same type of opposition 
was furnished by many whites in the South. At present, however, very 
few colleges will be found, North or South, white or colored, where 
some form of industrial education is not taught. This universal accep¬ 
tance of the industrial education concept stems mainly from the impetus 
of and is the ripening fruitage of the philosophy, techniques, and 
approaches employed by Booker T. Washington. 
CHAPTER III 
SirXiARY AND CONCLUSIONS 
Summary.— In developing the foregoing thesis, the writer gave 
consideration, first of all, to the factors influencing the philosophy, 
techniques, and approaches employed by Booker T. Washington. Those 
factors were considered to be economic, social, political, and intellec¬ 
tual. 
The writer, as he introduced the main body of the thesis, pointed out 
the fact that even though a philosophy was necessary, techniques and 
approaches were also necessary with proper applications. 
Then, the writer proceeded to discuss the actual work of Booker 
T. Washington, including his special techniques for searching for 
curriculum content and selecting students. Consideration was given to 
the techniques and approaches employed in the building of the physical 
plant and the development of wholesome community relationships. 
Next, the writer gave a lengthy discussion of the techniques and 
approaches employed with respect to the introduction of the various in¬ 
dustries at Tuskegee Institute, with special reference to the moving 
of Lewis Adams and three trades from the town of Tuskegee to Tuskegee 
Institute. Special consideration was also given to the outcomes of the 
operation of the brick yard, including the bettering of race relations and 
the changing of the spirit of the white people toward the school. 
Attention was given to the type of education the Negroes should have 
amid the controversies between the two opposing groups, one group favor¬ 
ing book learning only and the other group favoring no learning at all 
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for Negroes in the South. These conditions led to Booker T. YYashington's 
compromise of industrial education, which really turned out so as to 
include all forms or aspects of learning. 
The writer made special mention of an incident in which Booker T. 
Washington was called upon to defend his attitude toward common labor, 
in the case of his being asked by a white lady to cut her some wood, as 
he was passing along the road. Emphasis was placed upon the fact that the 
outcome of that particular incident might have had a lot of bearing upon 
the future of Tuskegee Institute. 
Consideration was given to the method employed by Booker T. Washing¬ 
ton with respect to the dramatization of his educational program. This 
included the actual sampling, on the stage, of the various industries 
of the school in operation. 
Special consideration was given to the techniques and approaches em¬ 
ployed by Booker T. Washington in his contacts in all parts of the 
country, including the famous Atlanta Exposition Address. For it was 
during this address that he expounded his socio-economic theories, 
which had the tendency to draw all sections of the country to him. 
Some consideration was given to the techniques and approaches of 
Booker T. Washington with respect to fund raising.- He advocated ex¬ 
plaining just what Tuskegee Institute was doing and sometimes he re¬ 
inforced this method with the actual introduction of graduates of the 
school. 
A discussion of Booker T. YJashington's interest in the education of 
the masses was given with special reference to the Negro Conference, the 
"Good Will Tours," and the "Jesup Agricultural Wagon." 
Treatment was given to the conflicting approaches to education by- 
colored ministers, the ''Intellectuals," and other agitators. Booker T. 
Washington's approaches in connection with those problems were noted. 
Then the writer considered Booker T. Washington's creation of a 
psychologic climate at Tuskegee Institute with his heart-to-heart talks 
to his teachers and students, in which he gave them advice regarding 
problems which they were likely to meet. 
In closing that section of the thesis, the writer mentioned Booker 
T. Washington's spirit in his dying hours when he insisted upon being 
carried home after being told that he had only a few hours to live. He 
said that he was born in the South, had lived and labored in the South, 
and that he intended to die and be buried in the South. The influence 
of that statement upon the South was tremendous. 
At this point, the writer made a special evaluation of the philoso¬ 
phy, techniques, and approaches of Booker T. Washington, not merely in 
terms of the buildings, land, endowment, and physical facilities of 
Tuskegee Institute, but in terms of the total success and achievement, 
and in terms of the influence which he exerted upon his students, upon 
the country, and upon the world economically, socially, politically, 
and intellectually. Also, consideration was given to the many special 
honors which Booker T. Washington received. 
Consideration was then given to what were called the "Visible 
Aspects of Progress Today." In this section, mention was made of cer¬ 
tain economic, social, political, and intellectual outcomes which seemed 
to be based upon some of the theories and work of Booker T. Washington. 
5? 
Conclusions.— The conclusions which the writer has reached as a 
result of the study are as follows: 
1. That the philosophy of Booker T. Washington was based upon the 
needs of the people. 
2. That he employed the proper techniques and approaches in carry¬ 
ing out his philosophy. 
3. That industrial education was a compromise between pure book 
learning and no learning at all, but that the concept was made to 
include all necessary phases of learning. 
U. That education is actually moving in the direction in which 
Booker T. Washington pioneered. 
3. That Booker T. Washington was opposed to a static tradition and 
that he worked toward a truly dynamic society. 
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